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Abstract 
Though research with living environment and student adjustment as their focus have been 
conducted, the majority have focused on academic adjustment and "cognitive growth." This 
study was conducted to determine if a relationship existed between certain living 
environments (Greek and Non-Greek housing) and a student's adjustment to college in 5 
areas corresponding to the scales that comprise the Student Adaptation to College 
Questionnaire (SACQ). The SACQ is composed of five scales: Academic Adjustment, 
Social Adjustment, Personal-Emotional Adjustment, Attachment subscale, and an Overall 
scale of adjustment. Results indicated that Non-Greek students were signi ficantly better 
adjusted on the psychologically-oriented scale (the Personal-Emotional subscale) than their 
peers in Greek housing. Also notable were results that showed that Greeks were significantly 
more likely to have parents with intact marriages . 
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College Student Adjustment I 
Introduction 
Leaving the home environment of adolescence for college is quite often the first major life 
transition for most young adults. It is a time laden with much significance for new students 
as well as their parents. How a college student handles the challenge of living away from 
home can potentially have a great effect on his or her confidence, self-concept, mental health, 
etc. Successful adjustment during this time can lead to a belief in one's own efficacy as well 
as a sense of having established an adult identity. On the other hand, difficulties during this 
time may have the opposite effect. Because this period is considered so influential , it fo llows 
that information about adjustment during this time period is important in determining what 
can be done by colleges and universities to maximize student success in this area. 
The literature concerning college adjustment is rich and varied. Several of the most 
prominent research areas (reviewed below) include academic performance, degree 
persistence, cognitive growth, faculty and peer interaction, and various types of living 
environment. Additional areas of research related to college adjustment include topics such 
as alcohol and drug use (Alva, 1998; Cashin, Presley, & Meilman, 1998; Gfroerer, 
Greenblatt, & Wright, 1997; O'Connor, Cooper, & Thiel , 1996; Wechsler, 1996; Wechsler, 
Kuh, & Davenport, 1996), depression (O'Neil, Lancee, & Freeman, 1984; Rich and Bonner, 
1987; Sherer, 1985; Westefeld and Furr, 1987), 
sex and gender attitudes (Copenhaver and Grauerholz, 1991 ; Frintner and Rubinson, 1993; 
Lackie and de Man, 1997; Nurius, Norris, Dimeff, & Graham, 1996; Sawyer, Schulken, & 
Pinciaro, 1997), eating disorders and body image (Alexander, 1998; Hesse-Biber, 1989; 
Romeo, 1993; Schulken, Pinciaro, Sawyer, Jensen, & Hoban, 1997), and 
separation/individuation (Kenny and Donaldson, 1992; Rice, 1992; Rice, Cole, & Lapsley, 
1990; Rice, FitzGerald, Whaley, & Gibbs, 1995). For those with interests in areas of student 
adjustment or development not among the aforementioned, Ernest Pascarella and Patrick 
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Terenzini's book How College Affects Students (1991) is an excellent summary of the 
professional literature. 
Academic Performance 
As for determining whether commuter students or those living in one of several naturally 
occurring on-campus residence groups earn higher grades, it is helpful to consult Blimling' s 
( 1989) meta-analysis of the influence of place of residence on academic performance. 
Twenty-six studies spanning the 21-year period between 1966 and 1987 were used in his 
analysis. 
Of the 21 studies comparing the academic performance of residence hall students and 
students living at home, 10 controlled for previous academic achievement, thereby providing 
a more trustworthy reading of the potential effect of place of residence. In the analysis of the 
10 aforementioned studies, Blimling (1989) found that "the academic performance of 
residence hall students and students living at home do not differ significantly" (p. 303). This 
runs counter to the inaccurate assertion that living in a residence hall positively influences a 
student's academic performance to a greater extent than living at home. Blimling suggests 
that the reason for this result could be the similarity of in-class experiences for both groups of 
students. A second explanation found in Schroeder, Mable, & Associates (1994) is that the 
additional social opportunities found in residence halls can compete with studying, resulting 
in lower grades. 
A second portion of Blimling' s (1989) analysis focused on the academic performance of 
residence hall students and students living in a fraternity or sorority house. Nine studies were 
used in the analysis, only two of which implemented controls for previous academic 
achievement. Results indicate that residence hall students perform better academically by a 
small, but statistically significant margin, than students living in a fraternity or sorority 
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house. Astin (1993) corroborates these results. 
The final portion of Blimling's (1989) analysis compares the academic performance of 
residence hall students and students living in off-campus apartments. Though he found that 
residence hall students perform better than students living in off-campus apartments, he 
warns that the results, being based on the data from just four studies, are unstable due to the 
small study sample size. 
At this time, "there is little evidence to suggest that when academic ability or prior 
achievement is held constant, different naturally occurring residence groups (those in 
dormitories, fraternities or sororities, or off-campus apartments) have a consistently 
differential influence on academic achievement" (Pascarella and Terenzini, 1991, p. 389). 
Degree Persistence 
A substantial body of research has focused on residential status and its influence on 
student persistence. That is, what is the relationship between living on campus or commuting 
and staying enrolled in school? Even when controlling for possible confounding factors such 
as academic aptitude, socioeconomic status, educational aspirations, and secondary school 
achievement, the preponderance of evidence suggests that living on campus is significantly 
and positively related to persistence and graduation (Anderson, 1981 ; Astin, 1975, 1977, 
1982; Chickering, 1974; Herndon, 1984; Levin and Clowes, 1982; Pascarella and Chapman, 
1983; Velez, 1985). 
Cognitive Growth 
The majority of research focusing on the intellectual influence of place of residence has 
concentrated on academic achievement as measured by GPA. However, there has been some 
question as to whether GPA accurately reflects gains in cognitive growth (Baird, 1985; 
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Goldman and Widawski, 1976; Theodory and Day, 1985). 
In addressing this concern, Pascarella, Bohr, Nora, Zusman, Inman, & Desler (1993) 
measured cognitive growth in terms of freshman-year gains on standardized measures of 
critical thinking, reading comprehension, and mathematical reasoning for commuters and 
students living in on-campus residential facilities. Controlling for such characteristics as age, 
work responsibilities, and pre-college level of cognitive development on each scale, 
Pascarella et al. (1993) found that residents showed significantly larger gains in critical 
thinking than their commuting counterparts. Residents also showed greater gains in both 
reading comprehension and mathematical reasoning, but these gains were nonsignificant. 
In a second study focusing on the relationship between Greek affiliation and cognitive 
growth, Pascarella, Edison, Whitt, Nora, Hagedorn, & Terenzini (1996) found that even with 
controls applied for pre-college cognitive ability, Greek men scored significantly lower than 
their non-Greek counterparts on standardized measures of reading comprehension, 
mathematics, critical thinking, and composite cognitive achievement. As for Greek women, 
though they tested lower than their non-Greek counterparts, only reading comprehension and 
composite cognitive achievement were statistically significant. These results were generally 
supported by Pike and Eskew (1990) who found that Greek students scored significantly 
lower than non-Greeks on the College Outcomes Measures Project (COMP) Objective Test 
designed to measure several aspects of cognitive growth. 
An explanation suggested by Pascarella et al. (1996) is that "Involvement in fraternities 
(and, to a lesser extent, in sororities) during this period may seriously detract from time 
required to become successfully integrated into academic life" (p. 254). Another possible 
explanation suggested by Terenzini, Pascarella, & Blimling ( 1996) is the potential isolating 
influence of Greek affil iation. The typically homogenous membership of most Greek letter 
organizations, may inhibit "encounters with new ideas and different people" (p. 158) that aid 
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in the development of critical thinking. 
Challenging this trend however, have been black Greek men. Pascarella et al. (1996) 
found a modest positive influence on all four of their measures of cognitive growth and 
Greek affiliation. 
Faculty and Peer Interaction 
A growing body of research indicates that students' informal interpersonal interactions 
with faculty have a positive effect on student development. The majority of the research 
focuses on some aspect of academic or cognitive growth (Astin, 1993; Baxter Magolda, 
1987, 1992; Endo and Harpel, 1982; Kuh, 1995; Pascarella and Terenzini , 1980, 1991 ; Perry, 
1970; Terenzini , Springer, Pascarella, & Nora, 1995; Terenzini, Theophilides, & Lorang, 
1984; Terenzini and Wright, 1987; Wilson, Gaff, Dienst, Wood, & Bavry, 1975; Wilson, 
Wood, & Gaff, 1974). However, the question of causal direction asked by Terenzini , 
Pascarella, & Blimling (1996) still remains: "Are students who gain more in their cognitive 
capacities more likely to seek contact with faculty members, or does the contact promote the 
development?" (p. 616). 
Peer interaction focused on educational or intellectual pursuits has also be found to be 
beneficial to students. Peer tutoring (Annis, 1983; Astin, 1993; Bargh and Schul, 1980; 
Benware and Deci, 1984; Goldschmidt and Goldschmidt, 1976), discussing racial/ethnic 
issues (Astin 1993, Kuh, 1995), socializing with people of different racial/ethnic groups 
(Astin, 1993), and participation in racial/cultural awareness workshops (Terenzini , Springer, 
Pascarella, & Nora, 1994) have all been found to have a positive effect on student 
development. 
On the other hand, Terenzini, Pascarella, Springer, & Nora (1995) discovered that time 
spent socializing was negatively related to the development of students' intellectual 
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orientations. Astin's (1993) cliscovery that hours per week spent partying is negatively 
associated with academic success measured by GP A lends support to the argument for 
quality/content of peer interaction as opposed to quantity. 
Living Learning Centers 
Much professional interest has been directed at researching potential effects on students 
who live in campus Living Learning Centers (LLCs). Though LLCs vary from campus to 
campus, the central theme common to all is the creation of an environment which more 
effectively integrates a student's academic and living environments by offering in-house 
classes, cultural events, and increasing faculty-student contact, just to name a few examples. 
As previously mentioned, the benefits of increased informal student-faculty contact have 
been associated with positive effects on a student's development. Most research indicates 
that LLC students have more informal contact with faculty (Pascarella and Terenzini, 1980) 
and are reaping the benefits. "On most educational outcomes considered, the evidence 
suggests that residing in an LLC is more educationally beneficial to students than living in a 
conventional residence hall" (Schroeder, Mable, & Associates, 1994). 
It has been suggested that LLCs indirectly influence students' intellectual and cognitive 
growth through the promotion of informal interpersonal interaction with faculty and peers 
(Lacy, 1978; Pascarella and Terenzini, 1980). Other researchers (Astin, 1993; Kuh, 1995; 
Pascarella and Terenzini, 1991) support this conclusion by adding to the evidence that many 
of the effects of college are mediated through the interpersonal environments they create 
(Terenzini et al., 1996, pgs. 613-614). 
Homogenous Assignment of Students by Academic Ability or Academic Major 
Two different ways residence hall officials have purposefully structured residence 
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environments in an attempt to enhance student academic performance have been to assign 
students as roommates on the basis of academic ability or academic major instead of by 
random assignment. The theory is that by creating a peer culture that emphasizes higher 
academic expectations (assignment by academic ability) and/or mutual support stemming 
from common course experience (assignment by academic major), students will benefit 
academically (Blimling, 1993; Schroeder, Mable, & Associates, 1994). 
In concert with the aforementioned theory, Decoster, 1966, 1968; Duncan and Stoner, 
1976; Scholz, 1970; Stewart, 1980; and Taylor and Hanson, 1971 , all found that "high-ability 
students assigned to room with other high-ability students performed better than high-abili ty 
students assigned randomly" (Schroeder, Mable, & Associates, 1994). The picture is not as 
clear concerning assignment by academic major. Blimling (1993) found two studies that 
report assignment by major leads to better academic performance and two others that found 
no academjc difference between those students assigned by major and those assigned at 
random. 
Freshman and Coeducational Residence Halls 
All-freshman and coeducational residential facilities are two additional ways that 
residence halls have been purposefully restructured to enhance academic performance. In the 
case of all-freshman residences, the evidence is mixed. Ballou (1984, 1986), Cheslin (1967), 
and Hebert (1966) all found that freshmen living in all-freshman residence halls had 
significantly higher grades than those freshmen assigned to room with upperclassmen. 
Schoemer and McConnell (1970) found the exact opposite effect. In addition, Beal and 
Williams ( 1968), Moen ( 1989), and Washington ( 1969) found no significant differences 
between the two groups. 
As for coeducational residence halls, Blimling's (1993) review of the literature found no 
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appreciable impact of coeducational residence on academic achievement. 
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Method 
The current study investigated the correlation between two different types of living 
environment, Greek (G) and Non-Greek (N), and gender on sophomore student adjustment. 
"G" is defined as the traditional, "organized" (in-house) fraternity/sorority living 
environment. "N" is defined as the residence hall living environment. 
The rationale for using these two living environments is as follows: 
20 Commuters and apartment dwellers are typically extremely difficult to test due to the fact 
that they spend less time on campus 2) This study concentrated on those students who 
live on-campus and so could be expected to experience more of the college culture, and 
adjustment to it, on a daily basis. 
The rationale for limiting the sample to sophomores is as follows: 
20 The majority of research in student adjustment is conducted using underclassmen, which 
it is assumed, are still adjusting to college life, whereas upperclassmen are assumed to 
have successfully adjusted as evidenced by their continued enrollment. 2) In order to 
compare living environments, the sample must be present in sufficient numbers in at least 
two different, mutually exclusive environments. This study excluded freshmen, who are 
required by almost every college or university to live on-campus in a residence hall their 
first year. As can be seen, only sophomores, by virtue of their underclassmen status 
coupled with the ability to choose where they will live, fit the study's requirements. 
Participants 
A total of 44 sophomores (9 men, 35 women) from Eastern Illinois University (EIU) 
participated. Twenty-three subjects (2 men, 21 women) were part of the Greek System and 
live "in-house." The remaining 21 subjects (7 men, 14 women) live in one of several 
residence halls located throughout campus. 
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All subjects were 19 or 20 years old, the typical age range for traditionally aged 
sophomores. Subjects not of this age range were excluded because life circumstances, 
potentially affecting adjustment, may have resulted in attending the university later in life 
than the majority of their fellows. It was also necessary that the subjects all be entering their 
third semester at the university. Transfer students were not eligible for this study due to the 
fact that they have begun their adjustment to university life at another institution. For the 
purposes of this study, a transfer student is any student who has been a full or part-time 
student during the fall or spring semester at any junior college or four-year college/university 
besides EIU. 
Measures 
Demographic Questionnaire - Questions concerning gender, age, semester of attendance, 
transfer student status, Greek Rushing status, current living environment, presence of 
roommates, major status, job status, extracurricular involvement, and parental marital status. 
Student Adaptation to College Questionnaire (SACQ)- The SACQ, developed by Robert 
Baker and Bohdan Siryk (1989), is a 67-item, self-report questionnaire designed to assess 
student adjustment to college. Questions are answered on a 9-point Likert scale ranging from 
"doesn't apply to me at all" to "applies very closely to me." The higher the score, the more 
successful the adjustment to college. 
The SACQ's overall scale score of adjustment is composed of 4 subscales: Academic 
Adjustment, Social Adjustment, Personal-Emotional Adjustment, and Attachment subscale. 
The Academic Adjustment subscale contains 24 items and "reflects the educational demands 
of the college setting" which include, "motivation, application, performance, and academic 
environment." The Social Adjustment subscale has 20 items and "assesses interpersonal-
societal demands" which include "general, other people, nostalgia, and social environment." 
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The Personal-Emotional Adjustment subscale contains 15 items that "reflect the degree to 
which a student is experiencing psychological or somatic distress." The Attachment subscale 
contains 15 items which "explores the feelings a student has about being in college, and in 
particular the college he or she is currently attending. It focuses on the bond between the 
student and the institution" (Baker and Siryk, 1989). Baker and Siryk, 1989, also report the 
reliability for the full scale ranges from .89 to .95 and internal consistency ranging from .73 
to .91 for the 4 subscales. 
Procedure 
In order to maximize the number of available subjects, three different methods were used 
to recruit potential subjects. First, 210 subjects fitting the above criteria were identified by 
the Department of Housing and sent a letter encouraging them to participate in the study (See 
Appendix A). In addition, all were promised a chance at winning one of two $50 awards for 
their participation. Ultimately, participation was unsatisfactory (20 participants), so two 
other methods were employed. 
The first alternative method utilized the Psychology Department's subject pool. The 
appropriate steps were taken to solicit subjects from those classes. Later, it was determined 
that more Greek subjects were needed to complete the minimum sample. All Greek chapter 
presidents were contacted and asked for their support. Each participating Chapter president 
was asked to recommend 5 responsible (will complete and return the questionnaires) 
sophomores. Of the 23 Greek Chapters that offer their members an "organized" (in-house) 
living environment, 4 chapters (3 sororities, 1 fraternity) provided usable data. This second 
alternative method rounded out the study's sample. 
Subjects recruited from the Greek System completed and returned all testing materials to 
their Chapter president who then returned all tests to the Psychology Office. Subjects 
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recruited by EIU' s Housing Department and from the Psychology research pool completed 
their questionnaires en masse during one of three scheduled nights and returned all tests to 
the experimenter before leaving the site. The amount of time needed to complete all testing 
materials was estimated at 20 minutes per subject (See Appendices B-F). 
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Results 
A one-way analysis of variance was performed to test the correlation between two 
different types of living environment, Greek (G) and Non-Greek (N), and gender on 
sophomore student adjustment as measured by the five scales comprising the Student 
Adaptation to College Questionnaire (SACQ): the Full scale, Academic Adjustment, Social 
Adjustment, Personal-Emotional Adjustment, and Attachment subscales. 
Though no significant differences were found between the genders on any of the five 
scales of the SACQ, differences between bving environment and scores on the Personal-
Emotional Adjustment subscale were found to be significant E(l, 416.18) = 3.59, Q = .065 (a 
less stringent alpha level of .1 was chosen due to the study's small sample size). Subjects 
living in the residence halls (M = 50.81) scored significantly higher than their Greek System 
counterparts (M = 44.65) on questions that "reflect the degree to which a student is 
experiencing psychological or somatic distress" (Baker and Siryk, 1989). On the SACQ, 
higher scores indicate better adjustment. 
In addition to the scales comprising the SACQ, a series of questions was asked of the 
respondents regarding presence/absence of roomrnate(s), decided/undecided major, salaried 
employment, involvement/noninvolvement in extracurricular activities, and parental marital 
status (See Appendix D). 
A Chi-square analysis was conducted on the nominal data set of questions described 
above. The only significant Chi-square relationship differentiating Greek from Non-Greek 
subjects was found on the question of parental marital status. The parents of Greeks were 
significantly more likely to be married (100%) than their Non-Greek peers (80%), Q = .027 (a 
more stringent, and widely accepted, alpha level of .05 was used with the Chi-square 
calculations). 
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Since the scale scores represents interval/ratio data and the responses to the additional 
questions nominal data, no analyses were conducted on the possible relationship between 
those data sets. Percentages of responses to those questions were calculated and are found in 
Table 1. 
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Discussion 
This study was conducted to determine if a relationship existed between certain living 
environments and a student's adjustment to college. Though studies with living arrangement 
and student adjustment as their focus have been conducted, the majority have focused on 
academic adjustment and "cognitive growth" (See sections pages 2-5) or have used different 
living environments than the ones used here. Those studies have resulted in a substantial 
body of related literature. However, no studies have found similar results that might shed 
light on the results of this one. Namely, that the Non-Greek subjects scored significantly 
higher on a scale of Personal-Emotional adjustment than their Greek peers. 
Comparing the scores of students living on campus and commuters on certain scales 
comprising the Omnibus Personality Inventory associated with personal adjustment and 
psychological well-being, Chickering and Kuper (1971), Welty (1976), and Cade (1979) 
were unable to reach a consensus on the effects of place of residence. Newcomb, Brown, 
Kulik, Reimer, & Revelle (1971), using residents of a living-learning center and their peers in 
traditional housing, found that the residents of the LLC were "significantly more likely to 
report symptoms of stress or anxiety" and to have "a significantly greater tendency to 
experience feeling of hostility, aggression, isolation, loneliness, and rejection" (Pascarella 
and Terenzini, 1991). As can be seen, the evidence is not only limited and contradictory, but 
also difficult to extend to the present study. 
At face value, the finding that the Non-Greek subjects scored significantly higher on the 
Personal-Emotional subscale might suggest that they are more psychologically adjusted than 
their Greek peers and that this adjustment difference might be related to living environment. 
An alternative explanation for the results may lie in when the Greeks were sampled. So as 
allow for student readjustment after Summer Break (5 weeks) and to avoid the potentially 
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confounding effects of midterm examinations (2 weeks), testing was administered after 
midterm exams, but before Thanksgiving Break. 
Unbeknownst to the experimenter, the small window of time set aside for testing 
coincided with many of the Greek Chapter's formal new member induction ceremonies. This 
is one of the first formal opportunities that sophomore Greeks are required to take a 
leadership role in their Chapters. The stress of these new found responsibilities coupled with 
continued academic requirements culminating at the time of this testing might account for the 
aforementioned results. 
Another interesting finding was that no significant difference was found between Greeks 
and Non-Greeks on presence/absence of a roommate(s), decided/undecided major, salaried 
employment, and involvement/noninvolvement in extracurricular activities. However, 
Greeks were significantly more likely to have parents with intact marriages. No explanation 
for this finding or its unlikely relation to the aforementioned statistical significance will be 
offered. 
As for the study itself, it would have benefited from a larger sample size. This would 
have allowed for greater statistical delicacy especially as it pertained to the question of 
gender. 
Greater control over the testing environment would also have been preferable. 
Regrettably, circumstances surrounding the sampling did not allow for optimal control. 
Instead of all subjects testing under the same circumstances, Greek subjects tested in their 
various chapter houses, while Non-Greek subjects tested en masse under the direct 
supervision of the experimenter. Though impossible in this instance, a homogenous testing 
experience for all subjects would have been preferred. 
Finally, the study would have gained more validity if students from other colleges and 
universities could have been included in the sample. If possible, then studies of this nature 
College Student Adjustment 17 
become more than mere academic reports. They then become diagnostic tools which school 
administrations may use to the advancement of their students. 
However, the fact that this investigation does find a difference of adjustment scores 
between students living in different environments does suggest the need for further study in 
this area. A larger, broader sample including multiple campus sites would hopefully add 
additional information to this higher education issue. 
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Table 1 
Percent Responses to Selected Demographic Questions 
Presence of Roommate(s) 
Major Status 
Job Status 
Extracurricular Involvement 
Parental Marital Status 
Non-Greek Greek 
61.90 
38.10 
95.24 
4.76 
47.62 
52.38 
61.90 
38.10 
80 
20 
---- Yes ----
----No----
86.96 
13.04 
---- Decided ---- 100 
----Undecided---- 0 
---- Yes ---- 56.52 
----No---- 43.48 
----Yes---- 78.26 
---- No ----
---- Married ----
---- Sep/Div ----
21.74 
100 
0 
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Appendix A. 
Invitation Letter 
:'.)ctober 11 , 2000 
Eastern Illinois University 
Dear : 
You have been selected at random to participate in a special study that is being conducted by 
Mr. Matt Watkins as part of his masters' thesis in clinical psychology. Because we have elected 
to use a random sample, it is especially important that you accept this opportunity to provide 
your input to this important study. Participation will require you to attend one (1) of three (3) 
meetings which are being schedule for Monday, October 16 at ?pm, Tuesday, October 17 at 
7pm and Wednesday, October 18 at 7pm. All meetings are scheduled for Room #222 in the 
Physical Sciences Building which is located on 4th Street, just south of Pemberton Hall. The 
meeting will most likely not take more than thirty (30) minutes. 
As a participant in this study, you will be eligible to win a cash prize in the amount of $50.00. 
Your chances of winning will depend upon the number of persons participating in the study but 
will be no more than 1 in 120. 
If you are unable to participate OR if you have questions, please contact Mt. Matt Watkins at 
wattS@accessus.net or by calling Mr. Watkins at 618-483-6517. 
On behalf of Mr. Watkins, I want to thank you for your participation in this study. 
Sincerely, 
C. William Schnackel 
Director, University Housing and Dining Services 
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Appendix B. 
Extra Protocol 
Matthew Watkins I Exp. #15 Extra Protocol 
Procedures 
1. Every subject must read, sign, and return the CONSENT FORM. 
2. Next, each subject receives both the BRIEF QUESTIONNAIRE and STUDENT 
ADAPTATION TO COLLEGE QUESTIONNAIRE (SACQ). 
Before Beginning: 
)> Write down phone nwnber at the top of the BRIEF QUESTIONNAIRE so 
that as a subject you may be contacted if you win one of the participation prizes 
of$50. 
)> On the SACQ, fill in the "Name" line with the circled nwnber found at the top of 
your BRIEF QUESTIONNAIRE. 
)> On the SACQ, fill in the "ID Nwnber" line with the last 4 digits of your Social 
Security nwnber. 
* Fill out the remaining SACQ information questions found in the upper right comer * 
3. Complete the 2 questionnaires. 
4. After completing both questionnaires, every subject receives a DEBRIEFING 
STATEMENT. 
5. All CONSENT FORMS, BRIEF QUESTIONNAIRES, and SACQ's need to be 
placed in the provided manilla envelope and returned to the Psychology Office located 
on the first floor of the Physical Sciences Building by Thursday, November 9th. 
Any questions on this test administration? Don' t hesitate to contact Matthew Watkins at 
(618)483-6517 or at watt5@accessus.net . 
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Appendix C. 
Consent Form 
Consent Form 
Project Topic: Living environment and college student adjustment 
Investigator: Matthew Watkins 
I understand that this study is an investigation of the correlation between common 
college living environments and student adjustment. I will be asked to answer questions 
pertaining to my college experience for research purposes. The questionnaires will take 
approximately twenty (20) minutes to complete. 
I understand that my participation in this study will be anonymous. Beyond this fonn, 
personally identifying information (name, full address, SS#) will not be required 
information, except for two individuals who will be chosen at random to receive one of 
two $50.00 cash awards for their participation. They will be required to sign a form 
acknowledging receipt of their prize at the time it is awarded. 
Even though there are no anticipated negative consequences, some individuals may 
find this subject distressing. I retain the right to withdraw from the study at any time. If I 
do withdraw from the study, my data will be destroyed and I will no longer be eligible for 
the participation prizes. 
I hereby freely consent to take part in this research project. 
Participant Date 
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Appendix D. 
Brief Questionnaire 
Brief Questionnaire 
Test#: 
1. Gender: M or F 
- -
2. How old are you? 
3. Is this your 3rd semester of attendance at EID? Y N __ 
4. Are you a Transfer student (full or part-time student Y N __ 
during the Spring or Fall semester anywhere but EID)? 
5. Are you a member of (or Rushing) any Y N __ 
official social fraternity or sorority? 
6. Living Envirorunent: Residence Hall 
--
Which Hall? 
------ -
Which Floor? 
----
OR 
Greek Housing _ _ 
Which House? (Please spell out) _______ _ _ 
7. Do you live with a roommate or roommates? Y N _ _ 
8. Major: Decided __ Undecided 
- -
9. Do you work (paid)? Y N _ _ 
10. Are you involved in extracurricular activities? Y N __ 
11. Parental marital status: Md. 
--
Sep. __ Div. 
--
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Appendix E. 
Student Adaptation to College Questionnaire (SACQ) 
t W Baker. Ph.D. and Bohdan S1ryk. MA 
Pub/Wt~by 
.STERN PSYCHOLOGICAL SERVICES Name: ______________________ Date:----
VP-s 12031 Wiishire Bo. ulevard e Los Angeles, CA90025•1251 
- ---P..St.;1..,, ... ,1 o.;1,.s .. 11,, - ID Number: 
--------- Sex: 0 F 0 M Date of Birth:----
Directions 
ii.Se provide the identifying information 
d on the right. 
Current Academic Standing: 0 Freshman 0 Sophomore D Junior D Sen 
Semester: 0 I 0 2 0 Summer or Quarter: 0 I D 2 D 3 D Suma : 67 statements on the front and back of 
n describe college experiences. Read 
: and decide how well it applies to you at 
:nt time (within the past few days). For 
tement, circle the asterisk at the point in 
inuum thac best represents how closely 
:ment applies to you. Circle only one 
for each statement. To change an answer, 
X through the incorrect response and cir-
lesired response. Be sure to use a hard-
en or pencil and press very firmly. Do 
Ethnic Background (optional): 0 Asian 0 Black D Hispanic 
0 Native American 0 White D Otl 
Example In the example on the right, Item A 
applied very closely, and Item B was 
changed from .. doesn't apply at all" to 
.. applies somewhat. .. 
A. (i) • • • • • • • • 
B. • • • • • • • 
Applies Very Doesn't App 
Closely to Me to Me at Al 
:eel that I fit in well as part of the college environment ................................. . 
:iave been feeling tense or nervous lately. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . • 
have been keeping up to date on my academic work. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . • 
im meeting as many people, and making as many friends as I would like at colic 
know why I'm in college and what I want out of it. . . . . . . . . . . . . . . . . . . . . . . . . . . . . ....... . 
am finding academic work at college difficult .. . .......... . ......... . 
am adjusting well to college . . .... . ................... . 
have not been functioning well during examinations .... . 
have felt tired much of the time lately .......... . 
have had informal, personal contacts 
am pleased now about my decision 
am pleased now about my decision t 
m not working as hard uld at 
have several close soc' 1 ti 
• • 
• • 
• • 
• • 
• • 
• • 
r th cademic work I am expected to be doing no~ ............. · • ~ • • • * * 
onesomeness for home is as rec of difficulty for me now. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . • ~ • • • 
ietting a college degree is very important to me. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . • ; • " • * • * 
1y appetite has been good lately ............ . .......................................... . • i •t • • * * 
'-II, ~ ~ 
haven't been very efficient in the use of study time lately. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . •i • . • * • • 
enjoy living in a college dormitory. {Please omit if you do not live in a dormitory; .... , ~: 
ny university housing should be regarded as a dormitory.)................................. • } • · • • • 
enjoy writing papers for courses ...................................................... . 
have been having a lot of headaches lately ........ ............ ......................... . 
really haven't had much motivation for studying lately ................................... . 
am satisfied with the extracurricular activities available at college. . ....................... . 
've given a lot of thought lately to whether I should ask for help from the Psychological/ 
. ~ ..... 
: ""· · ~ · , · .. . 
. ;. : .. . 
. : . · .. . ! . ~,; 
., ..... "'"' 
:ounseling Services Center or from a psychotherapist outside of college ..................... . •' •' • .. 1· ~ 
.ately l have been having doubts regarding the value of a college education . ................. . •' •.• ... 
am getting along very well with my roommatc(s) at college. 
Please omit if you do not have a roommate.) ........................................... . • • • • • • • ' . 
PLEASE TURN THE FORM OVER NOW AND COMPLETE STATEMENTS 3~ THROUGH 67. 
Copyn1hl • 1989 by WESTERS PSYCHOLOGIC~.~ SERV~CE~. 
rish I were at another college or university .............................................. . 
e put on (or lost) too much weight recently ............................................. . 
m satisfied with the number and variety of courses available at college. . . . . . . . . . . . . . . . . . . .. 
:el that I have enough social skills to get along welJ in the college setting. . . . . . . . . . . . . . . . . . . 
ave been getting angry too easily lately. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .... . 
cently I have had trouble concentrating when I try to study.. . . . . . . . . . . . . . . . . . . . . . . . . . .. . 
aven't been sleeping very well. • . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
i not doing well enough academically for the amount of work I put i 
m having difficulty feeling at ease with other people at college. . . . . . . . . . . . . . . . . . . . . . .. . 
m satisfied with the quality or the caliber of courses available t co~ . . . . . . . . . . ..... . 
m attending classes regularly. . • • . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .................. . 
metimes my thinking gets muddled up too easily. . . . . . . . . . . . . . . . . . . ................. . 
m satisfied with the extent to which I am parti · college. . ........ . 
xpect to stay at this college for a bachelor's d ee ....... . 
1aven't been mixing too well with the opposite 
vorry a lot about my college expc; s .. 
. m enjoying my academic work a college ... 
1ave been feeling lonely a lot at c lege\'tac;ly. . . . . . ..................................... . 
m having a lot of tr e tting art¥a. ework assignments ........................ . 
eel I have good co trol ove y Ii sit tion at college ................................... . 
m satisfied with m 
1ave been feeling in g 
eel I am very different m er students at college in ways that I don't like ................ . 
i balance, I would rather home than here ............................................ . 
ost of the things I am interested in are not related to any of my course work at college ........ . 
,tely I have been giving a lot of thought to transferring to another college. . ................. . 
1tely I have been giving a lot of thought to dropping out of college altogether and for good. . .. . 
ind myself giving considerable thought to taking time off from college and finishing later ...... . 
1m very satisfied with the professors I have now in my courses .................. . ... . ...... . 
1ave some good friends or acquaintances at college with whom I can talk about 
y problems I may have .•.•..•. . . . ..... . ............................. . ................ 
1m experiencing a lot of difficulty coping with the stresses imposed upon me in college. . ...... . 
1m quite satisfied with my social life at college . . ......................................... . 
n quite satisfied with my academic situation at college . . .................................. . 
'eel confident that I will be able to deal in a satisfactory manner 
th future challenges here at college ....................................... . ............ . 
Applies Very Doesn't Appl 
Closely to Me to Me at Al 
• * 
College Student Adjustment 32 
Appendix F. 
Debriefing Statement 
Debriefing Statement 
Project Topic: Living environment and college student adjustment 
Investigator: Matthew Watkins 
Although the literature concerning college adjustment is rich and varied, more 
investigations of common college living environments and their correlation to student 
adjustment is needed. Information of this nature is used by colleges and universities to 
identify groups of students that might benefit from additional services or a different 
approach to college involvement. 
All participants received the same materials. The Student Adaptation to College 
Questionnaire (SACQ) was used to assess four different areas of student adjustment. The 
areas assessed included academic, social, personal-emotional, and attachment to the 
college. The shorter questionnaire was used to gather information on additional areas 
that might have an influence on student adjustment. 
If you have further questions about this study you may contact this experimenter at 
(618)483-6517. For individuals who find this subject matter distressing, a counselor can 
be contacted at the Eastern Illinois University Counseling Center at (217)581-3413 
between 8:00 and 4:30 Monday through Friday. 
Thank you for your participation, 
Matthew Watkins 
